Five approaches towards Pass First Time, On Time

We have as target at CU, to aim for a 75% first-time-pass rate.  Research shows that how we assess and give feedback to students, have an impact on achieving a first-time-pass.  
Possible practices and approaches have been collated by peers on the PG Cert APHE (2020) on the module that focus on assessment and feedback practices.  See their recommendations below:

	APPROACH ONE
One of the best practice ideas promoted is that all first year students should get feedback within the first 6 weeks study.


	RECOMMENDATIONS
Using different platforms to engage with students:
· MS OneNote is one of the platforms that allow staff to understand students' progress in a module. Suggestions include encouraging weekly reflection by students on their learning, experiments and class notes.  Tutors to view these reflections and give feedback to ensure students stay on track.  
· Use the community platform on AULA used to encourage students to engage, where tutor can post questions or tasks for students to discuss.  This can encourage ongoing conversation outside of the physical classroom and allows tutor to check and monitor students’ understanding of topics in the semester.
· These platforms can be used to set weekly case studies with questions for ongoing engagement and learning.
· Engagement data on AULA can be explored to establish levels of engagement with material on the platform.  Early identification of disengagement with learning can be monitored.
· Consider how students that enrol late, may be supported.

Feedback on academic skills development through formative assessment:
· Plan for ongoing assessment, reflection on feedback and giving feedback that can feed forward.
· Ongoing feedback/feedforward on writing skills development, offering for example, tips and tricks on using feedback/feedforward as a means of developing their learning as well as career/employability skills.
· Set formative assessments early in the semester, module or course as a whole, to create an opportunity to provide early feedback.
· Implement group/peer feedback activities for example marking of peer assignments (or exemplars) against assessment criteria and rubrics and discussing the outcomes.
· Can have an early summative low stakes assessment that help prepare the students for the final exam or other medium/high stakes assessment.
· Consider an early course-based assessment to identify students that have development needs and will avoid having to do this in every individual module.

Encourage dialogue and interaction:
· Plan for in-class discussions and interaction with teacher and peers. Can be in workshop/seminar where tasks are set to build on the skills needed in the assessments, and providing feedback in class on those activities.
· Using e-tools such as Padlet for collaborative activities that generate asynchronous feedback.  Feedback can come from peers and or tutors.
· Develop quizzes (indirect dialogue) on topics covered so far, for synchronous response using Mentimeter to check understanding.
· Discuss with students issues that have been identified with previous cohorts – to encourage pro-active remedial steps. E.g. report writing – typical issues and errors made in previous cohorts.  Focus on writing skills, e.g. referencing, headings and subheadings (e.g. introduction, conclusion, recommendation, etc.)
· Can offer additional (and separate) 1-2-1 support sessions using ZOOM, or in assessment and feedback focused workshops (webinars).
· Involve APT (Progress Coaches) in mentoring students and signposting to support available.




	APPROACH TWO
One of the best practice ideas promoted is that feedback should be on the skills needed for studying at HE level.


	RECOMMENDATIONS 
Early check in with students:
· Conduct diagnostic testing to establish early where intervention and additional support is needed.  Effective signposting to support available on campus.
· Consider skills other than purely academic writing skills, such as numeracy, time management, communication, interpersonal, group and peer feedback skills.
· Check in with students with regards to setting in at university, beyond the actual classroom, to establish challenges they may experience.
· Identify and plan for supporting late arrival of students.
· Demonstrate the use of the university system, in particular related to assessment and accessing feedback. (Turnitin, Handin, AULA and SOLAR)

Practices that may support the development of skills needed to study in HE, includes:
· Set weekly formative tasks in AULA to help the students to gain practice in reviewing academic papers, analyse case studies and draft summaries.  Such activity allows tutor to give early feed-forward feedback to help students improve their work prior to summative assessment.
· Engender assessment literacy and engage students with assignment briefs at beginning of the semester – break down and discussion of the assignment brief.
· If we are delivering online, should we offer a video too, of the assessment brief.
· Dedicated sessions for assignment-brief breakdown at start of semester and again before the final submission dates to see if student comprehension of assessment has changed in light of module contents.
· Formative feedback needs to be embedded in the module (formal or informal) in order to give students sufficient feedback to prepare adequately for a successful summative assessment.
· Timely feedback and ensuring engagement with feedback, e.g. students writing reflection on feedback, in-class discussion, anonymous student discussion on Padlet or other online platforms for group work.
· Feedback can be informally given in class (can use checklist) so all students receive the same level of feedback.
· Peer-marking for formative assessment to engender understanding of rubric.
· Align feedback with requirements of external Professional Bodies, Apprenticeship Standards, etc.

Academic tutors need to:
· Ensure all feedback is aligned to the institution/school wide practices and skills that they are expected to exhibit in the industry and at this particular level of study.
· Ensure marking criteria and assessment rubrics are informed by institution and school-wide approach as well as accreditation and external institutions/bodies/agencies.
· Ensure students know how to access resource that support the development of academic skills as it is not always easy to navigate the multiple platforms when new to studying at the university.
· Consider offering course wide workshops where all students can be introduced to these resources and provided regular signposting (as and when needed) rather than all at the start.



	APPROACH THREE
One of the best practice ideas promoted is to plan for ongoing assessment to ensure feedforward feedback. (CU Assessment strategy, principle 9)


	RECOMMENDATIONS 
Early formative assessment and feedback opportunities:
· Plan formative assessments and give feedback on these to improve final summative pieces. Feedback can be in formats such as written, face to face, video and or audio.
· Consider using an academic portfolio to complete on a weekly basis to receive feedback on progress on the topic of the week.
· Provide feedback in a culturally appropriate method in order for students from different backgrounds and abilities to understand.
· Segmenting feedback in steps in order to be able to ensure students benefit from it and that it is easier to understand.
· Recording generic feedback recommended as this can be shared via AULA and allow access to the feedback for all students.
· Identify students needing support through formative assessments and pair with other students – peer support.
· Arrange “office hour” slots, face-to-face or online, to support students identified to be in need of support.  One-to-one support should be offered if at all possible.
· Provide step-by-step video guidance in particular for more technical modules, this can then be accessed by students as and when needed.
· Encourage the use of e-tools such as Padlet, MS Word, GoogleDocs, etc. to share samples of worked exercise and examples. 

Some additional considerations:
· Ensure that the CW deadline is a visible part of the module delivery.
· Highlight the relevance of each lecture/workshop/seminar content to the learning outcomes and the assignment.
· Create narrated PowerPoint guidance, to be accessed as and when needed, to gain better insight to coursework requirements.
· Implement an early module pass/fail assignment to check understanding in a timely, yet safe manner.  A mock phase test also help gauge students’ level of understanding and allows for timely feedback to improve performance.
· Use attendance statistics to push for module engagement; highlight the consequences of poor attendance and engagement.
· Give students a clear assessment method as early as possible




	APPROACH FOUR
One of the best practice ideas promoted is that assessment should enable attainment opportunities for all students, thus be inclusive. (CU Assessment strategy, principle 7)


	RECOMMENDATIONS 
Some critical considerations to enable equal attainment opportunities for all:
· Take steps to understand and identify the diversity of any given student group. What are the differences in learning styles, educational backgrounds, cultural differences, etc?
· Use this information to inform multiple formats in which to deliver information about assessments and course objectives. For example, pair assignment briefs with explainer videos and individual tutorials to provide the same information in different ways. 
· Feedback should be linked to the ‘big picture’ so that students can identify how their work is meeting course objectives and levels standards.
· Access to tools for feedback, such as IT, language, technical skills - these need to be identified early on by formative assessment within 6 weeks in 1Y UG. Writing deficiency of technical writing skills is the main issue. 
· Signposting of struggling students to give them chances for improving academic skills. 
· Progress coaches - tutor to design study plans etc. One to one sessions are good but not usually able to engage the >25% of struggling students, usually the good students are participating in these sessions.
· Plan and budget for extra support and extra practice sessions.
Giving choice:
· Recognising different learners have different needs.
· Consider allowing various forms of formats that can be chosen to submit assessment task, can be done by giving students options to select from various types of tasks. 
· Consider giving feedback in different formats that may be more accessible, e.g. written as well as audio or video feedback.
· Methods of assessment are often not very flexible and inclusive as this is fixed by MIDS, so careful consideration needs to be given at the point of assessment design to move towards more inclusive assessment practices that may meet the needs of a diverse student body.




	APPROACH FIVE
One of the best practice ideas promoted is that giving feedback would allow the tutor to identify students that struggle.  It also gives the tutor feedback potentially about their own practice. (Nicol & McFarlane-Dick… 7th principle)


	RECOMMENDATIONS 
What message should you are tutor take away from giving feedback and noticing students that struggle?
· Reconsider your own practice- is it about making assessments easier for an increased pass rate, or is it rather in reality, having and implementing good assessment practices and good quality teaching? 
· Use early diagnostic testing, for example where students that struggle with the math, the tutor can provide additional reading material and exercises to support students in improving these much needed skills in a timely manner.  This can help to prevent students from feeling them from overwhelmed and can have a big impact on retention and pass rates.
· See and signpost to Extra support resources, e.g. the Library support, CAW, Sigma, and IT support.  This is needed for successful engagement with coursework and takes the pressure off the lecturer and helps towards student success.
· Really consider the needs of the online only students, who may feel left out of ‘the loop’, as it is difficult to replicate fully the same experience on and off campus. This may increase the levels of disengagement and see students struggle to gain control over their learning.
· Take note of students who regularly ask for help via the AULA community platform, but know that sometime struggling students will be hesitant to ask questions as it cannot be done anonymously.
· Use Padlet as a platform just for students to ask questions for their coursework. This encourages peer learning and that I can identify students overall issues e.g. if a lot of questions about a specific problem then I can address this in seminars.
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